
Lyne and Longcross C of E Primary School
Whole School Provision Map 

1st Level of Support  – High Quality Teaching 
The majority of children achieve well through high quality classroom teaching, this considers the needs of all children which then informs planning and delivery to make learning accessible, including adaptations within whole class teaching.  High quality teaching will involve teachers using a range of strategies including effective deployment of Learning Support Assistants. High quality teaching is part of our broad and rich curriculum that engages children in a range of activities and experiences to develop their skills. We refer to Ordinarily available provision (schools) | Surrey Local Offer to support us in planning support for all children. We work closely with families to ensure the best support for a child’s learning both at home and at school.

2nd Level – Targeted Support - Small group and 1:1 interventions 
[bookmark: _GoBack]Some children require additional support to achieve well, it provides more focussed intervention for some children who have specific needs.  Needs are identified through assessment and regularly reviewed. This can often be provided through increased small group support and evidence based interventions delivered by a trained member of staff that will advance children’s progress and help them achieve in line with their peers. Children receiving frequent support (including from external professionals) which is in addition to and different from their peers will move onto the SEND Register and support will have a graduated response – following the Assess, Plan, Do, Review approach.  

3rd Level – Specialist Support 
Specialist support is implemented when needs are not yet met despite previous levels of support. This support is different to support stated above and is usually stated in an EHC Plan. Pupils may have needs across all areas of developments and have ongoing learning difficulties. External professionals will be involved in delivering this support. 


	Ordinarily Available Provision at Lyne and Longcross CE Primary School

	Communication and Interaction 

	Difficulties understanding what is being said
	Check that hearing has been tested 

	
	Cue child in before talking to him/her

	
	Provide visual prompts to support language including key vocabulary, now and next and visual timetables

	
	Provide extra time for processing what has been said (10 seconds) 

	
	Instructions are simplified and additional visuals used to support e.g task boards

	
	Understanding is checked by asking child to feedback or by asking further questions. 

	
	Classroom environment supports learning and visual clutter is minimised

	
	Topic vocabulary is pre-taught

	Difficulties saying what they want to and being understood
	Sufficient time is given for the child to find the words they want to say. 

	
	Teaching staff repeat back what has been said to either expand the sentence, complexity or length; add a different vocabulary word or model correct grammar. 

	
	Encourage talking by commenting and giving choices rather than questioning. 

	
	Where the difficulty is with speech and/or fluency class teams are reassuring and honest about what they understand. Understanding is checked by asking the child to repeat back part of the message that they did understand and ask to repeat or draw; act out or gesture to model the words to make that message successful. A speech screen is carried out to identify speech needs and advice sought from school link Speech and Language Therapist. 

	Cognition and Learning

	Attention and listening difficulties.
	Use visual cues to let child know when they need to make a particular effort to listen.

	
	Named instructions.

	
	Give information in short chunks, repeat when necessary and give time for processing.

	
	Regular, short breaks.

	
	Visual timetables. 

	
	Differentiation of teaching and resources.

	
	Chunking, breaking tasks down.

	
	Use of timers, so child knows they only must focus for a comfortable amount of time. 

	
	To be at the optimum arousal level for learning some children will need access to sensory equipment e.g. concentration aides, wobble cushions and thera bands. 

	Difficulties with learning e.g., despite appropriate differentiation, making inadequate progress over time across the curriculum and working below age-related expectations.
	Assessment through teaching to identify the areas of need in consultation with the child. 

	
	Teaching skills to fluency and promoting generalisation of learning across contexts

	
	Metacognition is taught to help the child develop awareness of how they learn and effective strategies.

	
	Mediated learning to ensure learning is accessible with specific feedback to bridge new learning

	
	Instructions are clear and simple. Longer instructions are broken down.

	
	Visual timetables, cues and prompts are in place and used consistently. 

	
	Next steps are shared so the child knows what to expect.

	
	Differentiated teaching and resources that teach the curriculum appropriate to the child not their chronological age (e.g., Year four child may be accessing Year one objectives in the same context).

	Generalised Learning Difficulties 
	Adjustment, modification, and differentiation of the curriculum, right across the board, to enable the child to fully access the curriculum.

	
	Active learning, concrete, pictorial, and pragmatic approach to learning.

	
	Emphasis on self-actualisation, activities designed to develop skills which will support them to become independent learners. 

	
	Support to manage self-esteem, celebrations of strengths, reinforcement of success.

	Specific Learning Difficulties 
	A direct teaching approach which focuses on high quality, explicit and systematic instruction is used. 

	
	Structured approach using task analysis that ensures one skill is taught at a time (e.g., targeting the reading of certain word rather than targeting both reading and spelling at the same time).

	
	Mixing new and old learning to minimise forgetting (interleaved learning)

	
	Distributed practice, which means a 'little and often' approach using short frequent teaching sessions (e.g., five 10-minute teaching sessions are often more effective than one longer 50-minute teaching session).

	
	Teach skills to fluency as well as accuracy (i.e., being accurate and quick), ensuring there are sufficient opportunities to practise skills.

	
	Use of teaching activities which represent/practise the actual skill being targeted (e.g., using real books for reading rather than phonics scheme books which limit texts to decodable words only. 

	
	Interventions are evidence based and adults are experienced and have appropriate training in relation to the specific intervention. 

	Social, Emotional and Mental Health Needs

	Difficulties participating and presenting as withdrawn or isolated.
	Assessment through teaching e.g., identified strengths are used to develop confidence 

	
	Small group work e.g., friendship or social skills groups.

	
	Child’s interests are established and used to engage and motivate them. 

	
	Play based activities. 

	
	Whole class check in circles to build connections and belonging. 

	Behaviour that Concerns
	A consistent message but flexible approach depending in individual needs.

	
	Child is supported and helped to substitute other, more acceptable, behaviours.

	
	Use of choices to allow the child some control with the same result. 

	
	Child is taught different ways to get their needs met e.g develop social skills, strategies to manage anger using Zones of Regulation.

	
	Consideration of the timetable and transitions, specific difficulties and what adjustments can be made.

	
	Risk assessments and/or Positive Behaviour Support Plans have been carried out and shared with parents with a clear plan of action about physical intervention. 

	
	Preventative measures are in place. If there is a known trigger, there are strategies to prevent impact on the child and minimise the risk. 

	
	Communication between home and family to understand what is going on at home e.g., divorce, bereavement, illness and strategies that work/ don't work and relaying this information to staff to implement. 

	
	Explicit teaching de-escalation and self-management strategies using Zones of Regulation

	
	Use of distraction techniques e.g giving the child a responsibility

	
	Appropriate de-escalation strategies in place (e.g., time out card)

	Physical symptoms that are medically unexplained e.g stomach pains
	Activities that are stress reducing e.g., games, colouring, forest school. 

	
	Keep a log and analyse pattern or trends to identify triggers.

	
	Liaison with School Nurse.

	Attachment Difficulties
	Nurturing approaches and ethos/ nurture groups with ELSA support.

	
	Liaise with parents and carers for shared understanding and history of the child including a good transition when the child starts school. 

	
	Consideration of the family context and history e.g adopted, forces children, child in need.

	
	Staff to all be trained and aware of any child with attachment difficulties and how to respond to them. 

	
	Consideration of discipline procedures/ behaviour policies.

	
	There is liaison with the Virtual School and EP for training and advice. 

	Low level disruption or attention needing behaviours
	Differentiated use of voice, gesture, and body language.

	
	Teaching staff focus on reducing anxiety and thereby behaviours.

	
	Flexible and creative use of rewards and consequences e.g., 'catch them being good'. 

	
	Positive reinforcement of expectations through verbal scripts and visual prompts. 

	
	Time out/ quiet area for the child to use. 

	Difficulty in making and maintaining healthy relationships and / or  difficulties following and accepting adult direction.
	Child has a visual timetable and visual cues e.g sand timers to support sharing.

	
	Small group/ nurture group activities to support personal, social, and emotional development.

	
	There are differentiated opportunities for social and emotional development e.g. playground buddy system, friendship strategies, circle time

	
	An ABCC Log may be used to analyse patterns and trends and identify triggers with appropriate measures put in place.

	
	Positive language is used to redirect and reinforce expectations e.g., use of others as role models.

	
	Calming scripts are used to deescalate e.g use of sand timers for ‘thinking time’. 

	
	Limited choices are provided to the child to engage and motivate them. 

	
	Flexible and creative use of rewards and consequences e.g., 'catch them being good' sticker charts.

	Presenting as significantly unhappy or stressed.
	Identify and build on preferred learning styles.

	
	Access to a safe place/ quiet area in the setting.

	
	Feedback is used to collaborate and plan with parent or carer, to ensure consistency between the home and setting. 

	
	Use of social stories to identify triggers and means of overcoming them.

	Patterns of non-attendance or Emotionally Based School Non-Attendance (EBSNA).
	A shared understanding of the factors contributing to the non-attendance are established by meeting with the family. 

	
	Named key adult maintaining daily communication, to include a wellbeing check and ensuring provision of work if not in class

	
	Meeting with pupil to gain their views around the non-attendance, using resources on the EBSNA padlet: EBSNA Resource Bank for Schools (padlet.com)

	
	Meetings to encourage collaboration between the child, school, and home occur.

	
	Reasonable adjustments according to the child's needs and factors contributing to the non-attendance.

	
	Teaching staff access the Educational Pyschology helpline. 

	Sensory / Physical Needs

	Hearing Impairment 
Hearing Impairment needs may include temporary conductive hearing loss e.g., glue ear, unilateral loss, mild or moderate loss.
	Teaching staff and professionals e.g Hearing Impairment Advisory Teacher work together to share strategies and advice to support the child. All staff are aware of how best to support the child in school and information is provided in the TLC folder. 

	
	There is appropriate and consistent use of hearing aids and assistive technology with regular checks to ensure they are working / functioning properly e.g hearing aids are working.

	
	Classroom is adapted to reduce noise e.g rubber feet on chair legs, rubber mats on desk when rolling die. 

	
	Child is seated with a clear view of teacher's or communicator's face and any visual material used (this may not be the same fixed place for all activities).

	
	Child is seated away from any source of noise e.g., window, corridor, fan heater, projector, the centre of the classroom etc

	
	Instructions are delivered clearly and at an appropriate volume.

	
	Teaching staff try not to move around the room whilst talking to aid lip-reading and visual clues to support the child’s hearing. 

	
	Measures are in place to include the child in group and whole class discussion e.g seating arranged so the child can see everyone, allow only one child to speak at a time and indicate where the speaker is. 

	
	Teaching staff to repeate or rephrase pertinent information / comments made by other learners. 

	
	Visual reinforcement (pictures and handouts) are provided to support learning. 

	
	Physical lessons e.g PE or games have measures in place to support understanding and communication following recommendations by HI Advisory Teacher

	
	Where there is audio/visual recording with sound/speech teaching staff repeat what is being said and/or provide a written copy or subtitles. 

	
	Child is encouraged to ask for clarification when not sure what is said or what they need to do e.g a help card may be used. 

	Visual Impairment 
	Teaching staff and professionals e.g Visual Impairment Advisory Teacher work together to share strategies and advice to support the child. All staff are aware of how best to support the child in school and information is provided in the TLC folder.

	
	Child is encouraged/supported to use visual aids/resources that have been prescribed (e.g., glasses, magnifiers, big-print books, etc).

	
	Child has an appropriate location in the class to work that e.g., near the board.

	
	Lighting is suitable for the child’s needs. where possible lights are coming from behind or to the side of the child. The risk of glare from the desk and whiteboard is minimised.

	
	Clear verbal/written instructions are provided to decrease the chance of misinterpreting gestures and facial expressions.

	
	The child is cued in by using their name when seeking their attention.

	
	Learning materials are modified and enlarged print/magnified worksheets are provided where appropriate. Visual resources are kept simple.

	
	Print materials are clear and dark. Lined paper is used for assignments (the darker the lines the better).

	
	Near point work is limited to fifteen minutes or less. The child is encouraged to have regular movement breaks e.g look away from work, sharpen a pencil or participate in another activity as this will allow them to refocus their eyes so that they are less likely to become fatigued.

	
	The child is sitting at the right distance from their work. They can measure from their elbow to their fingers and to check.

	
	Writing slope is used where appropriate. 

	
	Visual materials are accessible with sufficient contrast e.g black and white and appropriate script. 

	
	Measures in place to ensure there is less copying from the board or flipchart.

	
	Where possible oral activities are in place / increased and activities requiring sight reduced. 

	
	Use concrete material and hands-on experience whenever possible.

	
	Mobility/orientation training is provided as appropriate.

	
	Buddy system or Circle of Friends used to support the child, esp at playtimes. 

	
	Staff on duty at play and lunchtimes wear hi-visibility jackets. 

	
	High contrast yellow borders on areas in the playground. 

	Physical Disability 
	Encourage independence.

	
	Remove obstacles so that the child can move freely from lesson to lesson.

	
	Encourage support for the child from classmates.

	
	Physical access issues such as ramps, toilets, lifts, and classroom layout are addressed. 

	
	Follow advice and recommendations from Occupational Therapist

	
	Encourage use of any specialist equipment that the child has.

	
	Allow extra time to complete tasks. 

	
	If the child uses a wheelchair, where possible place yourself at their eye level when talking to them.

	Sensory Needs – Sensory Sensitive 
	Interventions and support from Occupational Therapy resource pack have been implemented. 

	
	Ear defenders available and encouraged to use for children who find auditory input difficult to process.

	
	Movement breaks provided that are very specific such as 10 star jumps or two laps of the field to prevent over-stimulation. 

	
	'Calming' space in the classroom/setting that can be accessed as and when needed.

	
	Child’s position in class and in activities is considered and accommodations made based on their needs e.g if sensitive to sound, positioned in a quiet space. 

	Sensory Needs – Sensory Seeking  
	Activities that provide sensory feedback are provided:
· Chewy toy
· Heavy pushing and lifting activities
· Wobble cushion
· Thera band

	
	'Calming' space in the classroom/setting that can be accessed as and when needed.

	
	Regular movement breaks e.g handing out books or resources. A Sensory Circuit may be set up and used at the start of the day, after lunch or as and when needed.

	
	Child’s position in class and in activities is considered and accommodations made based on their needs e.g if they touch others in front of them in the line they may need to walk at the front. 
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